Cooperative integrated reading and composition (CIRC) technique gives the opportunities for the students to increase language skills, especially applicability of reading activities and composition writing techniques. The absence of a guideline of teaching writing using certain technique results a less effective process of teaching writing. Thus, this research and development study was aimed to investigate the quality of the existing guidelines of writing in junior high school and the development of the practical guidelines of teaching writing in SMPN of Karanganyar Central Java using Cooperative Integrated Reading and Composition. This research was conducted through two stages; exploration stage and product development stage. The finding of the exploration stage was obtained through several techniques like interview, observation, document analysis and questionnaire distribution which revealed that there was no certain writing guideline used to teach. The teachers used textbook, syllabus and lesson plan as the guidance of teaching writing. Thus, the writing guideline should be developed by considering the need of the teacher and the students. The guideline prototype was developed by considering some aspects. It contained theoretical theories of writing, CIRC and teaching writing to Junior High School and the implementation of teaching writing of descriptive, recount, and narrative texts. Then, it had been validated by the expert and tried out thrice in one class of eighth graders of SMPN in Karanganyar Central Java. Through focus group discussion, the guideline prototype was changed and revised to be the final draft of writing guideline. Therefore, through the stages, it could be concluded that the practical guideline was feasible to be used by the teachers to teach writing to junior high school students.
Introduction

Writing
Writing is one of the language skills that should be demanded by the students. This skill will help them to express their thoughts, feelings, ideas and knowledge in written form. Nunan (2003) defines that writing is the process of thinking to invent ideas, thinking about how to express it into good writing, and arranging the ideas into statement and paragraph clearly. Meyers (2005) states that writing is an action -a process of discovering and organizing ideas, putting them on paper, reshaping, and revising them. While Hyland (2004) states that writing is a sociocognitive activity that involves skills in planning and drafting, as well as knowledge of language, contexts, and audiences. It means that in creating good writing, writers need to employ their thought. They also need knowledge about how to express their ideas in written form.
To produce a good writing, it needs a long process and practices before it becomes a final product. Whereas, writing skill can develop rapidly when students' concerns and interests are acknowledged, when they are given numerous opportunities to write, and when they are encouraged to become participants in a community writers. Richards and Rodgers (2001) define Cooperative Learning as an approach to teaching that makes maximum use of cooperative activities involving pairs and small groups of learners in the classroom. According to Barkley, et. al. (2005) Cooperative Learning is the instructional use of small groups so that students work together to maximize their own and each others' learning. Cooperative learning provides a perfect opportunity for them to interact and collaborate with friends and other young people who are likely to become friends. It is an effective teaching strategy in which the students work in small teams using a variety of learning activities to enhance their understanding of a lesson. By doing such activities, each student is expected to be responsible not only for his/her understanding but also for helping teammates.
Cooperative Learning
Cooperative Integrated Reading and Composition (CIRC)
However, there are too many techniques described with a little of explanation in application in the teaching learning process. Moreover, knowing only the techniques does not guarantee they know how to apply it in the classroom and decide the right skill to be taught. Thus, it is needed to make a guidance of using cooperative learning which focuses on certain skill. As the students' need to learn about writing which is involving them to be highly participated in learning process, cooperative learning provides cooperative integrated reading and composition (CIRC) technique that is designed to develop writing by giving the opportunities to increase language skills and especially applicability of composition writing techniques.
Vol. 1, No. 1, January 2019 23 http://ejournal.stainkepri.ac.id/index.php/salee Madden (2004) clearly defines Cooperative Integrated Reading and Composition (CIRC) as a school-based program that targets reading, writing, and language arts in grades 2 through 6. As quoted by Bancroft (2010) , CIRC puts the students to work in cooperative teams on activities in reading comprehension, vocabulary, decoding, and spelling that are coordinated with their reading group instruction their basal readers. CIRC requires the students to take apart a lot in the teaching learning process. Through sequence activities, the students are lead to reach the goal of writing skill that is to be a good writer. Teaching writing is unique; it benefits both teacher and student, serving as communication vehicle, assessment tool, and intellectual exercise. Writing is a complex process, and most of the research literature recognizes the difficulties possessed by the students. Richards and Renandya (2010) suggest free variation of writing stages in writing class such as planing, drafting, responding, revising, editing, evaluating, and post-writing. While Nation (2009) lists seven sub processes in writing, they are; considering the goals, having a model of the reader, gathering ideas, organising ideas, turning ideas into written text, reviewing and editing.
Practical Guideline
Actually, the existing guidance of using cooperative learning is quite enough to be learned. Instructional design defined as guidelines or sets of strategies on which the approaches to teaching by instructors are based (Qureshi, 2004; Braxton et al., 1995) . While Grenville (2001) simply states that a plan is a guide. Guideline is a detailed plan or explanation to guide in setting standards or determining a course of action. In line with this, Piskurich, (2000) views instructional design or guidelines as a set of rules or procedures for creating training that does what is supposed to do (determining the goals of the training), while other procedures deal with letting the participant knows what those goals are.
Method
The research used a research and development (R&D) design. The product developed in this study was practical guidelines of teaching writing for the eighth graders of Junior High School. In developing it, the use of CIRC was explored much more.
Respondents
In the exploration stage, the passive participant classroom observation was conducted in the writing class by Teacher SUN and Teacher DE. In the free-guided interview, some questions related to the needed information in developing the product were given to Teacher SUP, Teacher SUN and Teacher DE. In the need analysis stage, closed questionnaires were given to students (teacher SUN and teacher DE class) and 12 english teachers of POKJA V Karanganyar Tengah to find out the needs about the guideline.
Instruments
This research used some various instruments in classroom observation, teacher's interview and questionnaire of need analysis, and in-depth interview guidelines to the teachers. Some instuments were also constructed to analyze the syllabus, lesson plan, and textbook used by the teacher before developing the product. This researh used an instrument Vol. 1, No. 1, January 2019 24 http://ejournal.stainkepri.ac.id/index.php/salee to validate the writing guideline. Then to try out the product, a form of instument was also used as the observation guide of the writing class.
Reasearch Procedures of Research and Development
There are two stages in this research; (1) exploration and (2) product development. Exploration stage has several steps namely; literature review, field study, need analysis and developing prototype. The product development stage has several steps namely; developing draft, validation of the guideline, try out, and the developing of the final draft of the guideline. Each of stage has different steps and purpose. The problems of the study stated as follows: 1. How is the quality of the existing guidelines of writing in junior high school? 2. What is the development of the practical guidelines of teaching writing in SMPN 4 Karanganyar using Cooperative Integrated Reading and Composition?
Finding and Discussion
Reasearch Questions
The quality of the existing guidelines of teaching writing in Junior High School
The interview to teachers who participated in this research showed that they did not have any guideline to teach writing for junior high school students. The teachers mostly used textbook entitled "English in Focus" to teach the students. The textbook was also accompanied by Students Work Sheets or (LKS) such as "Solusi". Other books used by the teachers were "Real Time" and "Lets Talk". However, "English in Focus" was mostly used both by the teachers and students. From the interview, teachers revealed that "English in Focus": (1) was available in the library, (2) the stocks were plenty that the students can get one also, and (3) the contents were relevant to the curriculum.
The interview result referred to the use of textbook as guidance in teaching writing. As mentioned before, all of skills covered in the book are integrated (listening, speaking, reading and writing). The textbook used, entitled English in Focus carrying some materials. The analysis of textbook was based on the Cunningsworth (1995) model that based on: (1) impressionistic overview and (2) in-depth analysis evaluation. The materials of writing begin with modelling of text followed by the explanation of the materials. There are no activities which study carefully about accuracy of writing. The learning focus emphasize on the materials of language function, genre of text and grammar. However, writing activities in the textbook do not represent suitable activities in terms of amount of neither accuracy aspect nor the organization of longer places of writing. All of the activities and materials provided within the textbook are used by the teachers to teach writing and became their guidance also.
The teachers were going along also with the syllabus and lesson plan they made before. The syllabus and lesson plan were based on the standard competence and basic competence of the existing curriculum. Writing skill is a one of skills taught integrated to the students. It was described in the syllabus and lesson plan which had a certain part of writing skill. The syllabus completed with the lesson plan which were consisting materials, methods, media, and teaching learning procedures to guide the teachers in teaching all of skills, and so writing skill.
Based on the textbook analysis, it can be concluded that provides many exercises and texts to students but no clear application of using certain technique in teaching writing. Those findings came together with the result of questionnaire which is distributed to the twelve English teachers from six schools in POKJA (Kelompok Kerja) V Karanganyar Tengah. It came to the result that the writing guideline is needed to be developed in order to help teachers in enhancing the students' writing competence. They also did not vary their teaching technique in classroom well. There are a few teachers who use certain technique such as Cooperative learning in teaching writing. However, most of them mentioned specific techniques such as lecturing, discussion, and question-answer that could be the sign of teacher-centred model in classroom. The findings, gave a picture that the writing guidelines would need to be developed carefully and systematically. To sum up the result of questionnaire, it is presented in table 2. Total number of respondent: 12 (English teachers of POKJA V Karanganyar Tengah)
The data obtained through exploration stage became the foundation of the next stage. The data gathered through some techniques revealed the need of the teacher and the students related to the importance of writing guideline in teaching learning process. There were three discussions resulted from the product development stage; the description of writing guideline prototype, try out of the guideline prototype and the last was the final draft of the guideline.
The development of the practical guidelines of teaching writing
Product development stage
The development of this guideline was based on the findings and need analysis in the exploration stage and some theoretical reviews. The development of this writing guideline was initiated by making syllabus and lesson plans for semester one and two of the eighth graders of junior high school. However, it was limited to the writing skill and only consists of the three genres taught to eighth graders i.e. descriptive, recount, and narrative text.
The syllabus made was based on Permendiknas paragraph 20 year 2005. Then the content of syllabus was elaborated to the lesson plans based on Permendiknas No. 41 year 2007. Since the content of this guideline was about three genres descriptive, recount, and narrative text, the teacher could also used the guideline to teach writing for the seventh and ninth graders of Junior High School. The seventh graders are taught two genres of text i.e. descriptive and procedures while the ninth graders are taught three texts i.e. procedures, report and narrative.
There are three parts explored further in this guideline after introduction section. Introduction section described the general information about the guideline. It presented the readers about the target user of the guideline, the background of developing the guideline, what is covered in the guideline, and a brief introduction about CIRC and cooperative learning. It is expected for the readers to build a theory based on principles of teaching learning using Cooperative Learning.
The topic of the first part was about CIRC. It explained more about the definition, concepts, teaching learning activities of CIRC and the reasons why it is suggested to use CIRC. The second part discussed teaching junior high school to write. It covered the definition, steps, types, and assessment in writing. Both parts provided information of the learning theories within the developing guideline. The last part was about the implementation of teaching writing using CIRC for descriptive, recount, and narrative texts. Basically, the activities of the three teaching texts were the same. However, because of the difference of the genre of texts, the teaching steps in writing process also different. Last but not least, this guideline attached some appendices; syllabus, lesson plan, and examples of text for all three texts. The content of the guideline was presented below in the table 3. The guideline was developed based on some considerations. There were ten aspects to be considered which also used to evaluate the quality of the guideline by the expert. There were; (1) design, (2) objective, (3) language content, (4) skill, (5) topic, (6) methodology, (7) Vol. 1, No. 1, January 2019 28 http://ejournal.stainkepri.ac.id/index.php/salee instruction, (8) learning procedure, (9) organization, and (10) teacher's book. The description of all aspects can be seen in the table 4. The developing guideline has passed through the process of revision and consultation to the expert. Therefore, when it was validated, the expert gave good score toward the developing guideline. The total score from all of the aspects was 34 in which it belonged to the category of excellent development.
The second stage of product development was trying out the draft of writing guideline. The try out was conducted to know how was the implementation of writing guideline in the classroom by the teacher. The tryout of the product was conducted in one class of the eighth grade in SMP Karanganyar. Try out of the writing guideline was conducted for thrice involving the teacher, the expert that was the chairperson of POKJA V Karanganyar Tengah, and the researcher as the observer of classroom teaching learning process. The Implementation stage was conducted to see the feasibility of the product in terms of products' practicality by measuring up the response given by the teacher and students. During the implementation, the researcher observed the classroom activities in which the technique was passive classroom observation. Then, the focus group discussion (FGD) was conducted to reflect the implementation of the guideline to teach writing by the researcher, teacher, students, and the expert involved.
This discussion was aimed to evaluate the implementation and the improvement of the guideline for the second try out and so on till the third try out. The implementation was over when the product was considered as optimal and consistent as possible. At the end of the try out, the teacher was distributed questionnaire. The teacher gave their response about the practical guidelines using CIRC to teach writing. While the response given by the students, showed the impact of being taught using the guidelines.
In order to know the students' response toward the implementation of CIRC in learning writing provided in the guideline, they were given a questionnaire. There were fifteen questions that represented three aspects; activities in CIRC, cooperative skill, and writing improvement. The result showed that there was 76% students enjoyed the way the teacher taught writing class using CIRC. The students' response in cooperative skill was 78%, showing that most of the students prefer working in a group to individual. Then, there was 79% students who thought well of their writing improvement by applying CIRC. All of those aspects were classified to the excellent that indicated the students' response toward the implementation of CIRC in writing class provided in the guideline was good. The result of the questionnaire of the students' response could be seen below in table 5. The teacher was also given a questionnaire to know the teacher's response toward the use of writing guideline by applying CIRC. From the result of the questionnaire, it could be seen that the teacher responded very well which achieve total score 54 from the maximum score 60. Therefore, it could be concluded that the teacher's response toward the use of the guideline in teaching writing was categorized as excellent. This developing writing guideline was very helpful for the teacher in teaching writing and could be the complement of the existing textbook and sudents' worksheet. The teacher suggested that there should be another writing guideline that explores how to teach other genres or short functional texts other than descriptive, recount and narrative.
Try out of the writing guidelines that has been conducted in class should be fully completed by examining the finding of try out. The result of this stage is the final product of Vol. 1, No. 1, January 2019 30 http://ejournal.stainkepri.ac.id/index.php/salee writing guidelines using CIRC for the eighth graders of Junior High School. During the try out, the guideline had been changed and revised. The revisions were based on findings in FGD, result of the questionnaire given to the students and the teacher. Therefore, the guideline was developed based on the need of the students and the teacher. There were some differences from the guideline before to the final draft. The final draft of writing guidelines consisted of theoretical reviews and procedures systematically based on the need analysis conducted in the field study.Thus, the overall revisions changed the guideline into a final draft. The changes after trying out for thrice were resumed briefly in the table 6 below.  Added information about how the group members formed. The group members formed based on heterogeneous students  Added information about technique in predicting vocabularies using headword instead of providing it directly  Revised the information of the group members from 4-5 students to 3-4 students.
Try Out II
 Changed the assessment checklist of Recount and Narrative text in English to Bahasa Indonesia  Added the materials of structures involved in descriptive, recount, and narrative text.
Try Out III
 Revised a grammatical error of a sentence in part of predicted outline in recount text  Revised the information of CIRC accomplishment in two meetings  Added information of the way appreciating the students Those revisions and changes gave a good impact to the completion of the final draft. Through the process of this research, there were some strengths and weaknesses of the developing guideline viewed from the researcher's point of view. The teacher felt excited to apply CIRC in classroom because the teacher only know Jigsaw as one of technique in Cooperative Learning. Moreover, the teacher found that the students were good in following the writing class by using CIRC. Both strengths and weaknesses described briefly in the table 7 below. 
Conclusion
Based on the finding from the stages of R&D about developing practical guideline of teaching writing using CIRC for Junior High School, conducted in SMPN in Karanganyar, there are two conclusions formulated. First, it is about the quality of the existing guidelines of writing in Junior High School. Through exploration stage, it found that there was no certain writing guideline used in Junior High School. The data was obtained from the interview to the teachers and strongly supported by the result of questionnaire from twelve teachers of six schools in POKJA V Karanganyar Tengah. Most of the teachers used syllabus, lesson plan, and textbook, to be the guidance in teaching writing.
Based on the analysis of the textbook, it revealed that the textbook did less support the teacher to develop the students' writing skill effectively. It was because the textbook used a general method that was task based approach to teach all skills (listening, speaking, reading and writing). Besides, the finding of the classroom observation showed that the students were less attractive to learn how to write since the teacher taught them in traditional approach. In addition, though syllabus and lesson plan made by the teacher followed the components of syllabus and lesson plan by Permendiknas, in classroom observation, the teacher did not use the syllabus and lesson plan effectively.
There was no certain method used to teach writing explained in the syllabus and lesson plan so the teaching learning process did not work well. The conclusion was the quality of teaching sets used by the teacher as the guidance in teaching writing was less supportive to the improvement of the students' writing skill.
Second, it was about the development of the practical guidelines of teaching writing in SMPN in Karanganyar using Cooperative Integrated Reading and Composition. Basically, there are two main points contained in the guideline, the theoretical reviews and the classroom implementation. Through the process of consultations and revisions from the experts and consultants, it was revised some concepts provided in the guideline. The concepts or the theoretical reviews should be explained concisely and briefly so that the teacher could easily understand the content of the guideline.
The developing guideline was tried out after the process of expert validating. It was tried out for thrice and was evaluated through the FGD by the teacher, the expert, the students, and the researcher itself. Those FGD produced some revisions on the guideline. Thus, the final draft of the developing guideline was based on the teacher and the students' need and it is feasible to be used by the teacher in teaching writing. The existence of this guideline could be a complimentary of other teaching sets that support the students to improve their writing skill. .................................................................................................. Tujuan dari buku panduan ini tertulis sangat jelas dan sudah merepresentasikan seluruh isi dari buku panduan ini.
Tujuan dari buku panduan ini sudah tertulis jelas dan sudah merepresentasikan sebagian lebih isi dari buku panduan ini.
Tujuan dari buku panduan ini tertulis kurang jelas dan merepresentasikan hanya sebagian isi dari buku panduan ini.
Tujuan dari buku panduan ini tertulis tidak jelas dan merepresentasikan hanya sedikit isi dari buku panduan ini. 
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